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1.1 ESBEFE

T 5% AU 2 2% (Task—based teaching approach) J&
— PP DME S5 g e, LIRS 15 0 BB #E T
o Willis(1996, 1998 )IA AT 554245 > H A H bp
5 AT PR —FhG 2 , iR B HE F 1 H
Mo AR5 B R AT 28 80 4RAR, T A 2 B 4P
I E S ETR A BRI LA AR Sy i
G PHELISRIGIE S . BUTRAFEIRE N F 5
T 2R RS R E SRS . SRR
BRI 215 5 5 S EFEE B VG, 78 15 A
SRR E R H B AR, s S R R 2 T
2453, 1 AR TG BRIR A SR BUR 22 A %8R
R,

1155 BA AR 90 ARG FE B AP A
B Ry Foh d5 AR M W58 4 Willis (1996, 1998) 42
T AT 5 T A S 1 RS HE 2R, BT AR 55
(pre—task) , 1: 55 ¥f (task cycle) , i 5 5 ££ (language
focus) . HHVFIE 5545 Y2 3 A FREFIE 55 4T 55
ORI 55 IR A 1R 5 R FEAEE S
M AT RN ER S o X —HESR AT S5 B 24 it T R
U ) B AN 2 B SR, B AT AR SR A A
i 2 OB R FE R S R i 2 AR A
B AT 55 BB I XA — A T 554 58 i, A
W= i R X W IR A EAME PR Sl
A Ginput) F HH Coutput) FIBLSE o A SCHUKE R
X — PSS OB S AR R W B
1.2 ZiE3HB

HRAE Willis XA 55 BUZ - 10 AR5 B30y
PR HPEIHET . LA SO HE 152 1e
TEAT S5 BRI Z 2 P AV . Krashen (1981) 1A A 247

T 7 el 2] 15 (acquisition) , TE% 2] (Tearning) .

FE HER:2010-04—10
EE 'A%

FIriE s 2 80 B IR R IHE & il A i A 15
T8 AR RIS T EIRIES . B a T
HER A NI R PR B B R , Xl AT
S5 RIS . PROAAT: 55 B iR A DA
S SR IETE S AT AT G S TR S A
A PR AT F G s 420 T A AR B I 1% B A
) B s H . A B TR A DG I
ZAETCREVVRET B AR MR Dt 75 ), K b
W TS AR AT T RAR AU
R TR F s YRR )

1.3 EZBHFEEEE

Hh ] A E 2 PR A R A (input) 83 22 T Ha
th Coutput) o “FA= W ) K el RE I 7E— e AR I
m TR LSRR o R B AR S
AEREE AT TS P R PR B S A 7K X —
FERE bRt 7 A AR BARRE I TR IS o g
Jir DRIt 2 ik = iy 1 A BREE , 22 A i o RS Bl D
A 15, 4% 8¢ #5027 2 7 H 3 08 1) J2 presentation—
practice— production A3 2 . TMAE: 45 B2 WA i
P R AE R G, 5 — ) 20 Rk i A =
GRS e o R S R K (A A R A R 2 i
Gl 3P e EA A (BT, 2006) o XFEA2E A RER
15 2 Pl 2 T d R e SRS I PR
B 8%

(] Bsp % T2 ke i, Hof e e AR AR A 7
HIAE 55 B B E 51 8 LA 55 IR BeHAE 2 5
FRE R # o MAETR 5 R B, W E 2 55 7Y
WHMA G AR 5 BUE s 35, T
SEATESS o
1.4 &3 E M

UTAER , Bk B2 I BFIE B FI2LE & QT 55
HIZ# , il Long & Crookes (1992) XHE 45 BIRAR 1%

N(1983— ), %, BmE A, BHK, REAR A, IR F @S EE S F AR RIEES S, =ET %,
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FHE T AR R R s Willis (1996, 1998) #2 H1 I
UG R T T AT 55 B HCF S0t S HESE , 3X R LA
JEWESE BT F AT S R BATR 28E T R
P SRR B . R4 (2002) t 5t AT 55 72
HeEEE LT T ARG ; B T H(2006) [ TXHE:
55 R B AR ANE 2 ) P BE A S BRI AT HR 5T, HF 45
T AR ZAL AR R ZHWF 54 TR 2 0, =
AHICJZ AT R FEIE o D —FR A S 5T, an™
JNFE (2002) BT 55 B 282 AR BEiB T S P s
BZEEF R M 2 R AT B AT s, 5
YERRERE A, B 28 b Frh/hEfa a4
b2 A A AT 55 224 32 o L
2 RAE

MG IETFAT 55 BRI 2 F 2 ) BRIE , DAL 3
it , R Willis (84T 55 750 350 2 S it Fr B 10 HE B0 158
FEAT 55 BB 2 F AR R 2F TR B B AE R .
NRFIAER N RSt — 5%,
2.1 AR EE

ARG [ LR B A

(DRSS R A R IOE L B R F R B ]
117

(DS MH AR SRE L SRR R EA
507
2.2 AR K

AT IR A BTV — @i, A 78 44
YOBELAMV I AERFAE SN R S (18 4 4=
60 22 ) AR N 1923 SEIJ4ERA 20, 43 @ T
BRI, 24 ik TE A EEEF IR
2107, RIS S B0 Bl 1 24 A AT A — e R
FERHAS A R IR T S S 1ERE
23HRIAE

VR R FH AN T L /N S L R o

(1) ESC

Bl SR T T R SC B AN [ 5 A R A
(comparison & contrast) , 31 58 il 200 F & A B9 1E
3o SCEEHE A WIEE L RS RS My father s shadow
HEAWERAENER) . 2R EEETS
FERA ORI B R

(2) 5k

R TS AT B A R, A T T AR AT
55 T 5 5 VE RS N TR 2R, W45 /NG 1 %,
BT EIFRCITIR . FFEESE FUTRINZ
3 BESITE

Willis (1996, 1998) I\ Ay , 41 55 11 1] LUAT 6 Fi
FAY 5] 28 A (listing) , W7 55 4325 7 (ordering and

Sorting) , M ae (comparing) , o] R0 e Y (pmblem
solving) , & ¥t 1~ AN 4 5 Y (sharing personal
experiences) T8 38 A (creative task) , N5 B ¥,
) 3 B AT 55 b HALAT: 55 50 R 52 2%, W e 2 A3
T, T AR B A AT 55 2R A L AU R B
XRS5 T-Be—— 3 BUAE 55, BRI 5k Hh 22k ) By
RESCHY 7 it Hoh Al 3 T AR 5 T B,
SR AAE LB A SCA B R Ak E B 3t g iy <
an BT o R R EMBAT RS Lk AR
2 i 2 A —E Bl RE )

AW FEHE IR Willis $i H FR9AE 55 204 0 S it ) 2
WHEZR K B AN 1 g i B 40 = A~ B B BRI A 55
(pre—task) , 1T 5% ¥ (task cycle) , Fll ifi & & &
(language focus) .

3.1 BIfE % (Pre-task)

Step 1:3X — [ Be UM o 2 A A 4T 55 - Fl
H £ B AK & 78 AT 55 Group work:Watch a piece of
video entitled “The Sight of Father’ s Back” written by
My
Father’s Shadow from any aspects possible, R 1 X}
It My father’s shadow 5 4% H & JeAEICE ), 560
— i LB AL A SC (B o Z 0 © P an i) 5
comparison 5 contrast 1) L) My Father’ s Shadow
DU M 52 AR BE TR S, 2R A BT 20 R S B AL 0 i
TN AP A LR BRI 1GR3 ) W [R) 2 17
/N I HBARE TR SO

T2 /N4 35 B 1% 225K 40 Requirements for
group work:

(D.The whole class will be divided into 8 groups

with 5 members in each. Every member must have

Zhu Ziqing. And compare this one with the text

equal opportunity to share his/ her opinions, and don’t
allow anyone to dominate discussion.

(2. The only language that you can use is English.

3).Note down your discussion and finally change
it into a written form.

@.Send a representative to share your group s
idea to the whole class. And his/her performance will
be scored as an achievement of the whole group.

Step 2: | I Z BAFE () BIA RS, 2
It L6 % 3 e SC 2 DR DAy 3K A e SC 2 1) AR 2
R Z , Bl b SCRRAS I DX g sl e PR R P i
5 HRRZE I B SEE L A2 A N 57 A
B S22 S B AU

Step 3:4F R £ 515 ) 2 4t n] A3 LSRG 5
T, WERE , SCAl, R, A, L TR A TR
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SHNHEBAR b SR AT AE e R B At AT A
AT

SRRV X — B B i DR A5 s F 2 1A
FBeibs A dml R B e A i G ) AT LAk At
B 48R A2 2 SL, H o A0S S 4R i S
5, E— R b AR Ts 5 Uy, AT LATE BR
AATT A 55 5 A R RO BR B 1 — B AR 1) AL, o
A RT3 T RE LM (brainstorm )

3.2 f£5 3K (Task Cycle)

Step 1({E55 B ) « 2242 L/NDE A T4 55, ]
LEX — AR5 e, R T TR e ok
B R FIE AR . VBN e E W2 XS
R R B BE () R 2, X H R RE S
B anialE . HA R L E2E A H RS AT .

Step 2 (F1HIBZ) « 22 A= HEAS 1] 42 BT[] 2 R A 4
THESBIEN . BAX A T MNERTHIHE, IF
el 2 A R B = SCARTE L

Step 3 (5B ) « BRLH ML IR — 7 41 53 A 04
Fee g S . MR ) 78 2410 57 35 .

TS FRPEH < B AN PR SRR BR, [A] 24 AR 4 A
KE HeIR) BT BE A A 53 L, #RRE S
1728 o AH AN AT 3k A 1) HH B HEA7 ] 2 % 75 1)
B o X —EBo A TSk RIAR , BT DAAS ATkt HH 20
R RS B AR S2 0 B S I B RTEE N AU
faEIE T2 2 )5 VA
3.3 iIE5 B4 (Language Focus)

Step 1(434T) < [F2AA TR 3T SCAS, 5 8 4 iy
Dol S TR . BEAER FE/E L, B s
comparison 5 contrast i) SCFE , W HEA T A0 ] 5 S5 AN
[F) A B EE 5 H s P 25 0 A5 A A 5 SO A R R )
7 B SCIBE TR 1 R R A 152

Step 2(Z5>) ) : FE T Z S5 BN 22 45 T
DB R, ANk s — S S rh B BT
REH IR R RS % . SRR
WG, ) ROBP I R IR T R . X
Sl Wb TR LA B A B AR 5 VR ANA S i SO

ERRSEH:

PRI UUE W . JFER & AU S SR T A0
BB AR IRV .

PRV XOE ) B — A E R B,
K Ry HA R X — B B iR Ak B A BE
EJGE S . SR AEFITIEUOT FAS B
ITRESE A Ik i) B R A R B C i AR NR, JF8
ZI SRR
4 L5iE

AU FERAT 55 RU 2 ia B S VR
DTS5 2k, LA bl e 5L S /R 4k
B8, HERR — R a B EN®RE. AH5E
R ERFATL 55 BB AR BB R SR B 2R
AT S REAM . ZdEERS ST
WRUEH] (DAE 55 BB RAE B VR & T AT .
AT 55 By Kos RIS VR S h ANUCE F T 48
PREEST MRS s T T SR E O ME S
B TEJE R B VIIR 219y 9y 3R /NEH I 3 5 R
AT E S 5, A PRSI FE 2 K5k, AR,
38 L e A AT AT LA T R G, XS comparison 5
contrast 5 E ) ARG , XA/ NG s b 53] 7 =
fhH 53 TR AR . ELIEASE T e (2)
15 BHE RIEBEH D RASN ., SERE
WA TR RS E VIR R RI2ET B 2
R 2 W R AR H I, WARA BOgtE . Mz s
A2 B VR AR R I R i B AERCR W B & T
PIMERI SR>, 2D LU B AR D7 T8 BT B
TR T MR T Bt 0 SC 8 32 ), DI 3w] i) £ ]
A THEER R, XEATSERS .
DRI , 33X 128 1 AR BI85 55 B 80
TEEVERC AP A T WA R .

BRI AT RAA R 24, BIantE/ N
Wi AR Al BEH I — A SCECTFIB RS 00 s /NAH i Bl
AT S PR R I ] 5 B2 RPN 2
DL BAT 55 YA BAE G AR DG HE IR, 10 3%
HEATAH G SRR, A AR D B[R], [ s
2 i — D IRESR .
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An Exploration into Skill-Based Interpretation Teaching Model

LIN Yu-hua
(College of Foreign Languages, Fujian Normal University, Fuzhou, Fujian 350007 )

Abstract: Interpretation teaching in mainland China began in the 1970s. Since then, interpretation teaching
has been improved day by day, but it's still at the exploratory stage. Generally speaking, it's not systematic and
scientific enough and some common teaching methods also have some disadvantages. The author believes that
interpretation teaching should adopt skill-based teaching model. According to constructivist learning theory,
interpretation teaching should adhere to “student—centered” teaching philosophy. Teachers should guide learners to
participate in a series of class activities and to build interpretation skills on their own initiative ; meanwhile, students
should develop autonomous learning ability and be independent in extra—curricular training of interpretation skills in
order to compensate for the shortage of interpretation class. Finally, the author briefly introduces some other
principles about interpretation teaching.

Key words: Interpretation ; Skill ; Teaching ; Constructivism
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A Case Study on the Use of Task-based Teaching Approach in College English

LIU Chuan
(Modern Economics & Management College, Jiangxi University of Finance and Economics, Nanchang 330032)

Abstract: This article explores the use of task—based teaching approach in the teaching of college English
writing with the means of textual analysis and interview in order to find out its feasibility and effectiveness in writing
teaching. The findings reveal that the application of task—based teaching, to some extent, can inspire students’
enthusiasm and sense of participation, and meanwhile improve writing quality. Therefore, it is quite feasible and
useful to employ task—based teaching approach in the teaching of college English writing

Key words: Task—based Teaching Approach; Writing
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