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Abstract: IntroductionSongs have been part of the human experience and an integral part of our language experience,

and if used in coordination with a language lesson they can be of great value.

This paper will focus cn the

importance of using English songs in teaching listening, as well as the teaching procedure of using songs in listening

class
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HEBHMBESHFEHRAREZRHA T S
BREHFPERIMERMBOMAE. “Songs are
one of the most enchanting and culturally rich
resources that can easily be used in language
classrooms.” KM% B E M H ¥ EFATEHHR T H
HIE N EMNEREBYIGEAER R SRAINE
REF-ENETURTEHESTHFTA, MEH
RRG AL GEFERHRE. EANREHEE
BEEAEREERNK, SR T A FERBT
— M BRRRE T,

SMEREHFEPERAIMERBAFZAMNZ
4b, N B, B A HEE R (affective) MIIE 5 %
(linguistic )BIN F7 1 :

1 BB A (Affective Reason)

BALE, RIMNELBERBFEFIFTEAR
WK S E . The Affective Filter Hypothesis is one

1 7% B 9 : 2003-12-08

of the proposed hypotheses developed by Steven

Krashen. {i ## ¥ 3| ,The affective filter must be
week for optimal learning to occur. A weak
affective filter means that a positive attitude

towards learning is present. If the affective filter is
strong the learner will not seek language input,
and in turn, not be open for language acquisition.
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BIAR KB SR8, TR KARHE I 3 36 F1 ., AT Rkl
MERRIZBMAZ RYHIEIER, @A R AETE WS
5, EMUZMELAHFR - HAN FBOEE,
NEMNERARELFARMR, Wihwr ifeE
FRICHTEWEREY, BTSN RMRER
B AFENERAIMEIES,
2 IEESIEH (Linguistic Reason)
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FHBE FEOHEE, AL AR GEES. H
0, ® i “Blowing in the Wind” AJ ik 2 4 B4 & how
many#) %, T “If 1 Had a Hammer” Wik% 4 T ##
BHEMA A —SREEFEB, TiLEEES
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Gap fillings or close tests
Focus questions

True-false statements

Put these lines into the correct sequence

@® Circle the antonyms or synonyms of the giving

words
® Discuss
BN HE— I HEFE KU ¥R
B Bl T R A T AR EMEE LR,
1. Pre-listening
As a warm-up or schema building activity,
ask students what they know about American pop
"Who is the most famous

culture; for instance,

American movie or TV actor/actress in your
country? " "Do you have a favorite American
singer? " "Do you listen to American pop songs? "
"If you do, do you think listening to those songs
can help improve your English? " and "In what
way, does it help you improve your English

skills? "

pictures or CDs of popular actors or singers to

You might also want to bring some

class.
The theme, the title,

song can be discussed.

or the history of the
Since many songs are on
themes for which it is easy to find related reading
texts, it may lead the learner to read a text about
the singer or the theme.

By directing the students toward specific
areas, problem vocabulary items can be picked up
in advance. Before listening to the song, it is also
beneficial to let the students know which grammar
points should be studied. At this stage, pictures
may also be used to introduce the theme of the
song.

Pass out the cloze activity handout, and have
students read the lyrics and figure out what the
missing words might be, using their knowledge in
grammar. Have the students compare their guesses
with their neighbors.
their guesses with the class.

2. While-listening

In the listening stage, some of the techniques

Ask for volunteers to share

but among them gap
Students

listed above can be used,
filling is the most widely used technique.
listen and fill in the missing words. Play the song
once, and ask students whether they need to listen
If they do,

to the song again. play it one more
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time.,  Through such gaps, the vocabulary,
grammar, or pronunciation are highlighted.
3. Post-listening )
After the second listening, go over the

answers with the class. If necessary, replay the
parts where students had trouble understanding the
words. Go over grammar points as necessary.
Besides, many songs give a chance for a
written reaction of some kind. Opinion questions
may lead the learner to write about his own
thoughts or reflections. Some songs deal with a
theme that can be re—exploited through role plays.
Acting may add enthusiasm to the learning process.
Finally,

lead to a guided or free discussion.
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some songs dealt with themes can

ERESH M-

ZRROER. HALBRIEPEXEHFER TR
HEXBFRLFRET AR, RREFR—FE
BB ZER, FERAAQIFNMACE K BEME
ZHEAERER, MABRNRMZZEAR G
WX B ER R A FE BN FEII RSP, 5
B RS EMIVRB R AE, BBy
S BB FrE T HRSE, EREPFHEA
W W BEE DB R RUEERDOKN, WIER
IR At T R B CHHLE, iEMIT RS R IE
BRAMEIE S Rnt, ENEFEM, RITHAER
#TRMEBEPHREZEA, BARMNBEXOHRE
HRAREMBZEFEENEIH N, EAIINES
RIFFHFENPREOEE . BRI BB & B3 LU
AR BRI E, AMELEEERY, T E &40
FOR B AR i B[] B 20t 1) R 0 4% R 5 B

(1)Krashen, S. D. (1983). Principles and practices in second language acquisition.

(2)Homer, D. (1993). Classroom ideas: songs and music.
(3)Kim, LS. (1995). Creative games for the language class.

(4)Gugliemino, L. M. (1986). The affective edge: Using songs and music in ESL instruction.
(5)Cross, D. (1992). A practical handbook of language teaching.

(E3#337%)

“ERARERERS, EREARLCFKTHH
R, XAHMAETREASIMERSEKER T,

EFHEREGT R —EH BirREEmER/D
&, RS 2 T E Tt F AL
St b, XERR— RGBT R A 2
XA REE, THER, RITOE L BRIV RIE
Pt B RLSR B B IR FBRAK 5,
RO B AR AR T4 K, X — Hea 4 77 Bl B ()

TRESENMK:

R, EFERTRNAR T ESRLH RS LRE,
EE—SEHRBRIIBR. X—HRMLBRES
MR, WERYRREZEAREFRURKEA
BHHLIR BHNEESSHAXNERR, £
CESTHANMSLREES, ibFA KA
EMEFEZFHCALEFNRE, FERKAX
B EANHES SIS RROEILSTRA R PR
B FHAXHER, BER A ERE, XRE
—REEFEMBFERE.

(M FZMiTeHTRIEAHNA L. DT LE(Z2)x FAR HiRit,1981.8.

() RF AR E X FHF.(J)F sH4F.2000.8-9.

GlET£F AL L AL SRR LHFT (). Tk ¥k F31,2003.5.



